BG Journal

Bu

BG PULSE JOURNAL
K2

THE BRIDGE TO REAL-WORLD FLUENCY: WHY TASK-BASED LANGUAGE
TEACHING (TBLT) OUTPERFORMS THE TRADITIONAL TEXTBOOK

Abduhakimova Visola Abdulla qizi

Uzbekistan State World Languages University,

Faculty of English Philology student,

e-mail: visolaabduhakimova@gmail.com

Scientific advisor : Saydamatov Ikromjon Nazirovich
e-mail: ikromjonsaydamatov1209@gmail.com
https://doi.org/10.5281/zenodo.20236609

Annotation: This article questions that model by looking at how TBLT affects
communication skills. We explore how changing the focus from learning rules to solving a problem
helps learners function in real social and work situations. By comparing methods with task-centered
frameworks this paper argues that TBLT does not just teach English. It helps students become
confident, strong and flexible communicators.

Keywords: Task-Based Language Teaching (TBLT), communication Skills, second language
learning, fluency vs. accuracy, negotiation of meaning, new teaching methods, learner
independence, emotional connection pedagogical innovation.

For a time the usual way to teach English has been like teaching a math problem: learn the
rules (grammar) practice the numbers (vocabulary) and you can have a conversation. In every
English class there is a student known as the “Paper Student.” This learner is great in the classroom.
They can pass a test know all the irregular verbs and write a perfect essay on the Past Perfect
Continuous. On paper they are fluent. However when this student leaves the classroom. Whether its
at an airport in London, ordering food in New York or a work on Zoom call. They struggle. The
language skills they learned do not seem to work in life. This happens because traditional methods,
like the PPP (Presentation, Practice, Production) model prepare students for a world that does not
exist. In textbooks conversations are neat, polite and predictable. In life people interrupt, use slang
have strong accents and change the subject suddenly. Traditional methods teach a student to build a
car in a garage; they don’t teach them to drive it in heavy traffic.

Task-Based Language Teaching (TBLT) is based on an idea: we learn a language best when
using it to achieve a goal. It is an improvement of Communicative Language Teaching (CLT) that
takes “meaning” seriously. In a classroom the lesson doesn't start with grammar. It starts with a
Task. A "task" is a goal-oriented activity where learners use the target language to achieve
something. Imagine a lesson on “Directions.” The teacher might draw a map. Have students repeat
phrases like “Go straight” or “Turn left at the post office.” In a classroom the teacher gives students
a real map and says: “You are event planners. You have 15 minutes to find the route to move 500
people from the train station to the stadium without using Main Street because its under
construction. Present your plan.” In this scenario, grammar and vocabulary aren't the goal. They are
the tools students use to finish the job.The focus is on the outcome, not the input.

Think about how you learned skills like cooking or playing an instrument. You probably didn't
just read a book before trying it. You tried it made mistakes and someone helped you. Language is
the same. It's a skill. Task-Based Language Teaching is just giving students the tools of English.
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Saying, "Go ahead try it." It might be hard, at first. Its the only way they will learn to communicate
well.

A TBLT lesson follows a specific cycle designed to balance freedom of expression with
linguistic accuracy. This structure ensures that students don't just “talk” but improve their language
quality over time.

Stage 1: The Pre-Task

The teacher introduces the topic and gives students a *“ warm-up.” This might involve looking
at photos discussing an experience or watching a video of someone else performing a similar task.
The key here is that the teacher does not give them the answers or specific grammar to use. The
goal is to activate students existing knowledge.

Stage 2: The Task Cycle

This is where the magic happens. Students work in groups or pairs to solve the problem. They
struggle, make mistakes and eventually complete the task.

1. The Task: Students perform the activity.

2. Planning: Students prepare to report to the class on how they solved the task.

3. Report: Each group shares their findings.

This creates a Information Gap”. The other students want to hear what they found.

Stage 3: The Language Focus

This is the moment. Only after the task is over does the teacher analyze the language. “I
noticed many of you struggled to describe the route. Lets look at the difference between across
from and opposite.” By waiting until after the task the teacher ensures that the grammar explanation
is relevant. Students should care about the rule because they just felt the need for it.

When we compare TBLT to methods several factors make TBLT more effective for building
real-world competence. In TBLT students encounter “communication breakdowns”. A student
might not know the word for “pedestrian crossing” so they have to say: “The place on the road
where people walk.” Their partner might ask: “You mean the stripes?” This process of checking for
understanding, rephrasing and clarifying is called the Negotiation of Meaning. Michael Long, a
researcher argued that this is the important skill in communication. It teaches students how to speak
when their vocabulary fails them.

Stephen Krashens “Emotional Barrier Hypothesis” suggests that when a student is anxious,
bored or lacks confidence, a “block™ goes up and they stop learning. Traditional methods often
create anxiety because the focus is on being correct every time. In TBLT the focus is on being
successful in the task. When a student is trying to “survive” an emergency or win a classroom
debate they often forget their nervousness. They enter a state of flow. When the focus is on the
mission the language follows naturally. The mental block disappears.

In a class words are learned in a list. In TBLT words are learned because they are needed to
win an argument or complete a project. The brain is efficient; it tends to delete information that it
does not think it will use. However when information is tied to a stakes emotional or practical
experience it becomes “sticky.” A student will remember the word “structural” better if they had to
use it to explain why their bridge collapsed in a classroom simulation. To understand why the shift
is necessary we must look at the differences in how these two styles treat the learner and the
language.

If the research supports TBLT why do many schools still use the way? The truth is that TBLT
is a way to teach. It requires more than a textbook; it requires a “teaching soul.” The noise factor a
successful TBLT classroom is often loud. Students are talking, debating and moving around. To an
administrator it might look like chaos. To a linguist that noise is the sound of language being born.
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Many teachers fear losing control of the room so they return to drills. In a class the teacher knows
exactly what will happen. In TBLT the teacher has to be a master of the language. You never know
what word a student will ask for or what grammar mistake they will make. It requires a teacher who
can think and adjust the lesson based on students needs.

The Assessment Gap is perhaps the hurdle. Many national curriculum exams still test grammar
rules than speaking ability. Teachers often feel pressure: they want to use TBLT because it works
for fluency. They feel they must return to boring drills to ensure students pass a standardized test.

For an educator looking to start with TBLT it doesn't have to be all or nothing. Most experts
suggest a “Weak Version” of TBLT. This involves:

1. Start with the “Why”: Look at your syllabus. If the goal is The Comparative Adjective don't
start with the rule. Start with a task, like: “Compare these two smartphones. Decide which one our
company should buy for all employees.”

2. Monitor, do not interrupt: When students are working, walk around with a notebook. Write
down the mistakes you hear. Do not stop them. Let them finish what they are saying.

3. The Clinic Phase: At the end of the lesson turn the whiteboard into a “Language Clinic.”
Write up the mistakes you saw and have the class help you fix them. This gives them the grammar
they want without disrupting the lesson.

At the end of the day, language helps people connect with each other. If we only teach English
as a series of rules we will keep producing students who know a lot but can not speak well. Task-
Based Language Teaching is different. It makes the classroom a safe place for students to try out
the language. By letting students make mistakes negotiate and solve problems we turn them into
communicators. We give them more than a grade; we give them a voice. The problem with the
English classroom is that we often spend too much time preparing for tests and not enough time
letting students use the language. Task-Based Language Teaching changes that. It reminds us that
we do not learn a language to be perfect. We learn it to connect with others.
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